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Inclusion is about the removal of barriers that stand between a pupil making progress and the quality 

of a child’s experience in school; how they are helped to learn, their achievement and to 
participate in the life of the school and wider community. We will co-operate with, and act on the 

specialist advice of the local authority and health services, working in multi-disciplinary teams to 
secure the best possible educational outcomes for our pupils. 
 

We believe that all children should feel a sense of belonging at school, that they will be valued for 
their contributions and have a strong sense of self-worth.  We understand that pupil’s views and the 

views of their parents/carers should be sought on matters which affect them, and these views should 
be taken into account when planning for their education.   

 

Vision 

 “For all children in the Learning Quarter Partnership (LQP) with special educational needs and 

disabilities (SEND) to feel nurtured and empowered to learn, thrive and achieve. To grow in their 

independence, with any needs or barriers to learning addressed, so that they are supported in their 

educational journey.” 

 

Aims 
 

To promote the participation and achievement of all learners- including pupils who are vulnerable 

and in the care of the local authority [Looked After Child– LAC] and in long term foster care; pupils 
who are subject to child protection plans [CP] and children in need plans [CIN]; pupils who have 

social, emotional and behavioural difficulties [SEMH]; pupils who have Special Educational Needs 
and Disabilities [SEND]; and pupils who have English as an Additional Language [EAL].  We aim to 

identify and support members of any of these groups of pupils, along with our partners such as 
parents and other outside agency professionals, in order that pupils meet their educational potential. 
 

Objectives 
 

• To make sure that children’s needs are identified and that they are helped to achieve their full 

potential. 

• To shift the balance of provision towards early identification and intervention in order to help 

close down gaps in learning across time.  
 

Definitions 
 
Special Educational Needs and Disabilities [SEND] 

 

A register of pupils with Special Educational Needs and Disabilities [SEND] will be kept and 
maintained by the Assistant Head of Inclusion. The definitions for SEND are as follows: 

 
Children have special educational needs if they have a learning difficulty which calls for special 

educational provision to be made for them. 
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‘A child or young person has SEN if they have a learning difficulty or disability which 



                     

 
calls for special educational provision to be made for him or her. 

xiv. A child of compulsory school age or a young person has a learning difficulty or 
disability if he or she: 

 
• has a significantly greater difficulty in learning than the majority of others of 
the same age, or 

 
• has a disability which prevents or hinders him or her from making use of 

facilities of a kind generally provided for others of the same age in 
mainstream schools or mainstream post-16 institutions 

 
For children aged two or more, special educational provision is educational or 
training provision that is additional to or different from that made generally for other 

children or young people of the same age by mainstream schools, maintained 
nursery schools, mainstream post-16 institutions or by relevant early years providers. 

For a child under two years of age, special educational provision means educational 
provision of any kind. 

 
A child under compulsory school age has special educational needs if he or she is 
likely to fall within the definition in paragraph xiv. above when they reach compulsory 

school age or would do so if special educational provision was not made for them 
(Section 20 Children and Families Act 2014). 

 
xvii. Post-16 institutions often use the term learning difficulties and disabilities (LDD). The 

term SEN is used in this Code across the 0-25 age range but includes LDD.’ 
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file

/398815/SEND_Code_of_Practice_January_2015.pdf 

 

 

Identification and Provision 
 

Pupils with a Special Educational Need or Disability 
 

Children are identified as having SEND through fortnightly ‘Pupil Progress’ meetings between class 
teachers and the senior leadership team, including the Assistant Head for Inclusion, the Deputy Head 

[Teaching and Learning], Safeguarding, Personal Development Lead and the Head teacher.    
Teacher assessment, test assessment and observation data are used to help make accurate 
judgements about a pupil’s progress and to identify any additional educational needs. Early 

identification of SEND and prompt interventions to removes barriers to achievement are essential to 
raising attainment of these pupils. The ways in which pupils with SEND are identified and their needs 

determined and reviewed are outlined in the Appendix A of the policy.   

 
Inclusion on the SEND register is not fixed, but subject to review at ‘Pupil Progress’ meetings. See 

Appendix A for identification and provision systems.  

 

Pupils who have English as an Additional Language (EAL) 
 

Children are identified as having EAL on entry to school though parent consultation and information 

sharing meetings.  Where relevant, and where possible, an interpreter will be provided by the school 
or the parent.  Following this, teachers assess children’s language acquisition and progress in 

developing their skills as effective users of the English language, socially and academically. Their 
progress is reviewed during the fortnightly ‘Pupil Progress’ meetings and monitored by their class 
teacher. 

 
This is not identified as a special need or disability, but pupils may require specific interventions to 

support their learning, until their level of English enables them to access the curriculum. 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/398815/SEND_Code_of_Practice_January_2015.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/398815/SEND_Code_of_Practice_January_2015.pdf


                     

 
 

Across the partnership we have a high numbers of pupils who speak English as an additional 
language.  We identify and support this group of learners in order for them to become proficient 

users of English, both socially and academically.   
 

Early Intervention 
 

The Learning Quarter Partnership recognises the lasting benefits of early intervention. It enables pupils 
to make better progress than they would otherwise. For those who need support on a continuous 

basis, we seek to identify the most appropriate teaching strategies as early as possible. Thereby 
reducing the risk of long-term under achievement and mental health difficulties. 

 

 

Raising Expectations and Achievement 
 

We have high expectations for all the pupils across the Learning Quarter Partnership. We believe that 
their achievements across the whole curriculum should always be recognised and celebrated. 

Helping children to achieve their full potential is fundamental to sustaining improvements in our 
school’s performance and in our student’s futures.   

 

 

Parents and Partnerships 
 

We aim to work in partnership with all of our parents in order to facilitate the best outcomes for their 
children. We also work with external agencies; through which we continually build on our capacities 

to meet children’s needs within our school. We will work in partnership with Local Education 
Authorities, Children’s’ Social Care [social services], National Health Services [NHS] and other 
voluntary organisations, in order to secure good educational outcomes for all pupils. Winton Primary 

School and Hugh Myddelton Primary School work together as a partnership. 
 

Roles and Responsibilities 
 

It is the responsibility of all staff across the Learning Quarter Partnership to consider ways to remove 

barriers to learning and raise attainment for all children. The Assistant Head of Inclusion [also holding 
the role of the SENDCO] has responsibility for overseeing the day to day operation of the schools 

SEND procedures and responsibility for implementation of EAL procedures within the school.  
 
A comprehensive outline of roles and responsibilities regarding inclusion can be found in Appendix B 

of this policy. 
 

 

Admissions 
 

We do have a number of pupils with specific physical difficulties and welcome these children to our 
school community, making appropriate provision for their needs. However, Winton Primary School 
are currently not in a position to offer places to children with significant mobility difficulties, as we 

cannot provide wheelchair access throughout the school, which sits over three floors. Further details 
are located in our Accessibility Plan.  

 

Secondary Transfer for Pupils with SEND and other Additional Needs 
 

When a pupil has SEND or have other additional needs, the school the school will: 
 

 attend the secondary transfer meeting to share information 

 visit secondary schools with children where necessary 



                     

 
 forward all records to secondary schools. 

 

Attendance 
 

Excellent attendance at school is vital in securing positive educational outcomes for all pupils.  

Where a pupils attendance falls below ‘good’, regardless of whether or not they have any additional 
educational needs [AEN], will be referred to the Education Welfare Service.  The Education Welfare 

Service have powers to give parents ‘Penalty Fines’ for not ensuring that their child is in school.  
 
Poor attendance is a major barrier and factor contributing to poor educational outcomes and as 

such, any provision and interventions made for pupils with SEND or any other additional need will only 
be made where a pupil’s attendance is good or excellent.  Some local authorities are currently 

considering removing ‘Statements of Special Educational Needs’ from pupils whose attendance is 
not considered to be good or excellent.  Attendance must be ruled out by the school when 

attempting to judge whether a pupil’s progress is due to SEND/AEN, or due to poor attendance that 
have caused significant gaps in pupils learning.  
 

Team Around the Child [TAC] 
 
A Team around the Child [TAC] meeting may be held to discuss one particular child for whom many 

interventions may not be working or where there may be safeguarding concerns for the child.   
Professionals involved with the pupil and their families will be invited to TAC meetings to help 

everyone when working together to help the child to achieve positive social and educational 
outcomes.    

  

Complaints 
 

Where there is a complaint relating to the inclusion of a pupil within the school, parents are 
encouraged to discuss their concerns with the Assistant Head of Inclusion. In the unlikely event of 
continued dissatisfaction with provision or inclusion issues, the Head Teacher will be consulted and, if 

necessary, a complaint can be made in according with the school’s complaints procedure. 
 

 
 
 

 
 

 
 

 
 
 

 
 

 
 

 
 

Appendix A - SEND Identification and Provision 

 

When a pupil is initially identified as having SEND the school will refer to Appendix B and follow the 
procedure of the flow chart.  

 

Smart Targets 
 



                     

 
Where appropriate, students will have individual target plans to map out short term goals. These will 

be based off external providers input, or by teacher judgement. 
 

Provision Maps 
 
Where a student may have an intervention, they will be recorded on provision maps.  

The range of SEND external support includes: 
 

• Educational Psychology Service  

• Education Welfare Service  

• New River College Outreach Team (SEMH) 

• The Bridge Outreach Team for pupils with Autism Spectrum Condition 

• Richard Cloudsley Outreach Centre (Physical) 

• Samuel Rhodes Outreach (MLD) 

• Speech and Language Service (SALT) 

• Clinical Psychologists 

• Child Psychiatrists 

• Child Adolescent Mental Health Services (CAMHS) 

• Occupational Therapists 

• Counsellor 

• Play Therapists 

• Physiotherapists 

• Paediatricians 

• Children’s Social Care [Social Services] 

• Additional services for specific children (bereavement, counselling, Lighthouse, Chance UK 

and Friendship Works) 

 
The majority of students will have their needs met through Quality First Teaching and Wave 2 

interventions. Some children may need additional need and support of a statuatory assessment ad 
the need for an Education, Health Care Plan (EHCP). If the request for statutory assessment is 
successful and the LEA deems the child’s needs to be substantial the child may be issued with an 

EHCP. 
 

An EHCP will describe in detail the needs of the child and outline long term targets to help the child 
make progress. The statement will be reviewed annually during a meeting called an ‘Annual Review’ 
whereby the pupil, parents and all professionals involved review the statement and targets set and 

the progress made by the pupil.  It is at this point that recommendations for further actions or for a 
change to the statement can be made.   

 
IPSEA - https://www.ipsea.org.uk/ 

SENDIASS - https://www.family-action.org.uk/what-we-do/children-families/send/islingtonsend/ 
EHCP advice- 
https://directory.islington.gov.uk/kb5/islington/directory/advice.page?id=HtotHWNAyCU 

 

It is the responsibility of all people involved in the development of any child with SEND to have high 

expectations and to remove all barriers to achievement and make any reasonable effort to help 

children on the special needs register to reach their potential. 

https://www.ipsea.org.uk/
https://www.family-action.org.uk/what-we-do/children-families/send/islingtonsend/
https://directory.islington.gov.uk/kb5/islington/directory/advice.page?id=HtotHWNAyCU


                     

 

Appendix B - SEND Roles and Responsibilities 

 

The Role of the Assistant Head of Inclusion: 
 

• Overseeing the day to day operation of the schools SEND policy 

• Monitoring the progress of pupils with SEND, EAL and any other AEN 

• Liaising with and advising fellow teachers 

• Leading, manage and deploy Teaching Assistants [TAs] 

• Co-ordinating provision for children with SEND 

• Overseeing the records of all children with SEND 

• Liaising with the parents of children with SEND 

• Contributing to the in-service training of all staff 

• Ensuring that all relevant people (including the child) are aware of the child’s targets 

• Liaising with external agencies, including the Educational Psychology Service, Speech and 

Language Therapy Service, Primary PRU outreach service, NHS Medical Services, NHS Child and 
Adolescent Mental Health Services, Education Welfare Services, Children’s Social Care Services 

[Social Services] and any other support agencies including voluntary services.  
 

The class teacher is responsible for: 

 

• Differentiating the curriculum to meet the needs of all pupils within their class 

• Initial identification of a pupils SEN through classroom observation and on-going assessment 

• Informing Assistant Head of Inclusion of concerns and supplying relevant information 

regarding children with SEN on an on-going basis 

• Attending SEN planning meeting meetings and meetings with outside agencies where 

relevant 

• Organise curriculum planning, class groupings and all available resources including TAs to 

support the pupil in reaching their targets. 
 

The parent is responsible for: 
 

• Participating in their child’s efforts to meet the targets. 

• Giving support and encouragement to their child at home. 

• Informing the class teacher and/or Assistant Head of Inclusion about any relevant information 

including information about the child’s health, development and behaviour at home. 

• Ensuring their child is adequately nourished and clothed and gets enough sleep and rest to 

allow them to succeed at school. 

• Ensuring that their child is in school every day and on time.  

 
Pupils should be aware that they have been identified as having particular areas of need and targets 

must be shared with the child if they are expected to achieve them. 
 

It is the responsibility of all people involved in the development of any child with SEND, to have high 
expectations and to take all reasonable actions to remove barriers to achievement so that they may 
reach their full potential.  

  



                     

 

 

Five Step Plan for SEN Concerns 

 Step 1: 
Quality First 

Teaching 
 

Reasonable adjustments made for the child(ren)’s needs (some 
ideas below but further ideas can be researched and implemented) 

Check Provision Maps for possible historical evidence 

                       Step 2: 
                     Interventions 

 

Whole School Provision Map 
Raise Concerns at Pupil Progress 
Meetings, or meet with SLT if more 

urgent. 

Step 3: 

Discussion with Parents followed by 
referral to support. 

SENCO and SLT find interventions to 
assist teaching 

Step 4: 

6 week implementation of intervention 
During this period Class Teacher, in 
collaboration with SENCO, can carry 

out necessary observations and 
check lists to 

gather more evidence on the child’s 

needs: 

Step 5: 

Re-refer using Referral from 2, meet with 
Agencies, SENCO, Parents 

 

ADD TO SEN REGISTER 

Communication 
with parents 

Face-to-face or over the phone: 

Make parents aware of initial concerns by speaking to them 
informally 

 

“I just wanted to let you know that we have noticed (NAME) is struggling a 
little bit with XXX therefore we have put in place XXX to support them”. 

 

 

LOG RECORD OF CONVERSATION ON CPOMS 

Face-to-face or over the phone: Make 
parents aware that concerns are still 
there by speaking to them informally. 

 

“(NAME) is finding XXX difficult and 
therefore they are getting some additional 
support via XXX group…” 

 

LOG RECORD OF CONVERSATION ON 

CPOMS 

Face-to-face or over the phone: Make 
parents aware that concerns are 

increasing and that you are going to seek 
advice from the SENCO for other support 

and strategies that could be 
implemented. 

 

SEE SENCO FOR ADVICE ON HOW TO 
DISCUSS THIS IF UNSURE. 

LOG RECORD OF CONVERSATION ON 

CPOMS 

Face-to-face, over the phone or via 
email through the office (NOT DOJO): 

 

Keep parents informally updated on the 
progress their child is making. 

 

 

 

 

LOG RECORD OF CONVERSATION ON 

CPOMS 

Face-to-face or over the phone: 

 

Class Teacher to request a meeting 
with parents and SENCO to discuss the 
next steps for their child. 

 

 

LOG RECORD OF CONVERSATION AND 

MEETING ON CPOMS 

Cognition and 
Learning (CL) 

-Differentiated planning, delivery, activities and outcome – plan for 
stage not age 

-Pre-teaching 

-Visuals & modelling 

-Now/Next or Task Board 

-Word banks/Sentence starters 
-Mind maps 
-Longer processing time 
-Chunking of instructions 
-Multi-sensory approach 

-Phonics Intervention – Letters and Reading 

Sounds 

-Guided Reading 

 

 

 

Steps 1 & 2 have been carried out for at least 
6 weeks but concerns are still there: 

 

1) Discuss concerns with parents in an 
informal chat between Class Teacher and 
Parent(s) 

2) Refer to SLT and SENCO 

-Neurodiversity Checklist 

-Boxile Profile 

Consider Personalised Plan, Referral to 
external agencies e.g. Educational 
Psychologist (EP), Speech and Language 
Therapy (SALT), Children and Adolescent 
Mental Health Service (CAMHS) 

Communication 
and Interaction 
(C&I) 

-Visual timetable 

-Simplified/modified language 

-Repeat instructions back 

-My turn, your turn 
-Increased visuals & modelling 
-Communication in print 
-Structured routine (social story if there are changes) 

-Lego Therapy 

-Social Skills Group 
Steps 1 & 2 have been carried out for at least 
6 weeks but concerns are still there: 

 

1) Discuss concerns with parents in an 
informal chat between Class Teacher and 
Parent(s) 

    2) Refer to SLT and SENCO 

-Communication Checkllist 
-SaLT 

Consider Personalised Plan, Referral to external 

agencies e.g. Educational Psychologist (EP), Speech 

and Language Therapy (SALT), Children and 

Adolescent Mental Health Service (CAMHS) 

Social, 
Emotional and 
Mental Health 
(SEMH) 

-Rewards (Dojo or individual) 

-Worry monster 
-Circle time 

-Pupil Voice 

-Emotional check-in 

-Jobs & responsibilities 
-Whole school/class rules 
-Social stories (individual or whole class) 

  -The Hive: 

-Emotional Literacy 
-Social Skills 
-Learning Mentor 

-Play Therapy 

-Music Therapy 

-Art Therapy - external 
-Reading Dog 
-Nurture Group (lunchtime) 

-Time to Talk 

Steps 1 & 2 have been carried out for at least 
6 weeks but concerns are still there: 

 

1) Discuss concerns with parents in an 
informal chat between Class Teacher and 
Parent(s) 

    2) Refer to SLT and SENCO 

-Boxil 
-School Stress Survey - WAS 
-Emotional Literacy Checklist (Pupil, 
Parent and Staff) - survey 

Consider Personalised Plan, Referral to external 

agencies e.g. Educational Psychologist (EP), Speech 

and Language Therapy (SALT), Children and 

Adolescent Mental Health Service (CAMHS) 

Sensory and 
Physical (PD) 

-Ear defenders 

-Wobble cushion 
-Fiddle toy (excluding chew – only if referred via OT) 
-Weighted blanket/jacket 
-Sensory circuits 
-Pencil grips 

-Sensory Circuit 

 
 

Steps 1 & 2 have been carried out for at least 
6 weeks but concerns are still there: 

 

1) Discuss concerns with parents in an 
informal chat between Class Teacher and 
Parent(s) 

    2) Refer to SLT and SENCO 

-Sensory Checklist 

Language and Communication 

SaLT 

Consider Personalised Plan, Referral to external 

agencies e.g. Educational Psychologist (EP), Speech 

and Language Therapy (SALT), Children and 

Adolescent Mental Health Service (CAMHS) 

Questions and 
reflection for 
SENCO 

- What QFT strategies are effectively embedded throughout the 
school? Where is evidence of best practice? Where could be 
improved? Is there evidence of this on planning? 

-What is the impact of these 
interventions? 

-How is this recorded and measured? 

-How many children have been 
referred to SLT and SENCO? 

-Which checklists are used and what 
information do they tell us? 

-How many children have an EHCP? 

- How many children have a 
Personalised Plan? 


