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Quality Assurance Review  
 
The review team, comprising host school leaders and visiting reviewers agree that 
evidence indicates these areas are evaluated as follows: 

Leadership at all levels Leading 

Quality of provision and outcomes 
 
AND 

Leading 

Quality of provision and  

outcomes for disadvantaged 

pupils and pupils with additional 

needs 

 

Area of Excellence Not applicable 

Previously accredited valid Areas 
of Excellence 

Not applicable 

Overall peer evaluation estimate Leading 

 
The Quality Assurance Review estimates are not equivalent to Ofsted grades. 

The QA Review uses a different framework to Ofsted and the review is 

developmental not judgmental. 
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1. Context and character of the school 

Hugh Myddelton Primary School is a large, two-form entry mixed 3-11 school within the 
London borough of Islington. 
 
The school is a community school in the Learning Quarter Partnership (LQPS). This 
federation includes another local primary school, sharing an executive headteacher, an 
associate headteacher and a governing body. The LQPS leadership team includes the 
headteacher of each school. 
   
At just over half, the proportion of disadvantaged pupils is high when compared to the 
national average. There are more pupils whose first language is not English and pupils 
with special educational needs and/or disabilities (SEND) than the national averages. 
However, the proportion of pupils with an education, health and care plan (EHCP) is 
close to the national average. The number of pupils who join the school in the middle of 
a year or key stage is well above the national average.  

 

2.1 Leadership at all levels - What went well 

• Led by the executive headteacher, the LQPS leadership team has achieved 

maximum impact from their shared resources. Strong partnerships at all levels are 

based on respect, solid pedagogy and shared expertise. The partnership’s 

philosophy to ‘celebrate success and learn from failures’ is embedded within the 

culture. As a result, staff say they feel able to take risks within their subject so as 

to improve outcomes for pupils. For example, the mathematics leader was 

empowered to adapt the way mathematics was delivered, even though many 

pupils already achieved well. This improved pupil mathematics knowledge leading 

to more pupils achieving well, as well as a reduction in teacher workload. 

• Leaders are very proud of how well they enhance the lives of their pupils with rich 

experiences that they otherwise would not have. The school wants every one of 

their pupils to flourish. Staff work together to identify every pupil’s motivation and 

to celebrate it.  

• Leaders have raised the profile of the school and what it achieves for pupils. 

Parents share their experience of the school with other local parents and external 

providers. As a result, the school roll has increased, specifically attracting a higher 

proportion of pupils with SEND. 
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• Leaders include parents and the wider community in decision making and in the 

implementation of schemes that help to improve school life for all pupils. For 

example, a staff and parent behaviour working party reduced the amount of 

recorded behaviour incidents.  

• Leaders are creative and methodical in leveraging resources to help them provide 

rich experiences. Pupils benefit from community links to gain access to activities 

with high quality organisations such as the Sadler’s Wells Theatre, local 

architects, Calthorpe community gardens, City University and the Little Angel 

Theatre. 

• The school provides pupils with a powerful range of enrichment activities and 

clubs. These are available to all pupils but are chosen so as to add to the 

experiences of their disadvantaged pupils. This means that music, theatre and the 

arts are a key focus of the programme. Leaders have also set up a holiday activity 

food programme to ensure disadvantaged pupils are catered for out of the school 

term.  

• The partnership’s shared vision to improve the quality of education led to a joint 

process to develop the new curriculum, enhanced by experts in all subject areas. 

The leadership team ensured that the curriculum was later adapted based on 

feedback from all stakeholders. Joint meetings of colleagues across both sites 

continue regularly, agreeing impact and maximising pupil learning.  

• In addition to the partnership, senior leaders provide a wide range of methods for 

subject leaders to develop knowledge and expertise. This includes subscribing to 

remote video training from The National College, purchasing subject specific 

books and long term subject leadership training programmes. 

• Leaders have carefully re-written and embedded the core and wider curriculum for 

future learning. For the wider curriculum subjects, they are now in the final stage 

of transition whereby they are developing their processes for monitoring teachers’ 

on-going assessment of all pupils’ fluency of the key knowledge. 

 

2.2 Leadership at all levels - Even better if… 

…in the wider curriculum subjects, leaders improved more rapidly all pupils’ fluency of 

the key knowledge as well as teachers’ assessment of all pupils’ fluency. 

…leaders articulated the impact on pupils of their actions, rather than simply detailing 

their actions.  
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3.1 Quality of provision and outcomes – What went well 

 

• Leaders have carefully planned a broad curriculum to teach important themes 

across subjects, such as how Victorian colonisation led to immigration and to the 

benefits of diversity, how national institutions like the NHS were important in 

fighting coronavirus and why people want to live in a democracy once the role of 

women has changed. 

• Pupils deepen their understanding of these concepts as a result of teachers’ high 

quality questioning. For example, pupils in a Year 6 mathematics lesson 

answered calculation questions around rebuilding post war Britain. 

• Pupils’ misconceptions are identified and addressed promptly. Teachers then plan 

to reinforce the correction. For example, before starting a writing task, teachers 

recap the class spelling mistakes from the previous day. 

• Pupils use ambitious vocabulary confidently and in the correct context. Reception 

children used furious, winding and gloomy in a ‘talk for writing’ lesson.  Year 2 

pupils used miniscule, sharp and shards to describe an image of broken glass. In 

a Year 5 music lesson, pupils discussed how the quavers changed the intensity in 

the music.   

• Teachers reinforce knowledge and skills by planning subject enriching activities. 

For example, the French teacher, with the executive headteacher, runs a weekly 

‘French café’ for parents to observe what their children have learnt and to 

celebrate their achievements. The secondary school French department has had 

to level up their work for Hugh Myddelton pupils due to their higher attainment.  

• As well as successfully enhancing pupil experiences, staff also routinely monitor 

for any barriers to flourishment. Leaders have developed and refined a system of 

daily pupil progress meetings and support interventions. This system is consistent 

across year groups, subjects and teams, enabling staff to ensure the best 

outcomes for their pupils. When a year group barrier is identified, staff work 

together until it is removed. For example, Year 3 monitoring identified that too 

many pupils weren’t able to do their times tables quickly enough. One resulting 

action was that staff ran a parent workshop introducing different games that make 

times tables fun, such as TT Rockstars. 

• Pupils celebrate their own successes and that of their peers in an inclusive 

morning assembly. All pupils respond to morning welcome verbally and in sign 

language.  

• All pupils develop their musical knowledge and use their voice as their first 

instrument. Many are supported to learn another instrument. Other pupils 

enhance their singing in the morning school choir. Here they displayed a range of 
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skills in singing such as changing their pitch in both the main song and the warm-

up.   

• Pupils are exceptionally well prepared for later life, including university. They 

attend spotlight days and summer programmes as well as participate in tutoring 

programmes. For example, at a summer computing school, it was Hugh 

Myddelton pupils who made the tutors’ role easier by acting as ‘second in 

command’ to the tutor.   

• Pupils already talk about going to university. The community lead at City 

University described Hugh Myddelton pupils as exceptionally resilient and 

confident, acting as leaders in a range of programmes. He described their 

behaviour for learning as exemplary, stating that ‘pupils have no fear in learning 

something new.’ Consequently, Hugh Myddelton school is the only school in the 

programme where the university provides only one member of staff.  

 

3.2 Quality of provision and outcomes - Even better if… 

No EBIs were identified. 

 

4.1 Quality of provision and outcomes for disadvantaged pupils and 

pupils with additional needs – What went well 

 

• The SENCO supports subject leaders to adapt their curriculum for pupils with 

SEND as need arises. For example, supporting the PE co-ordinator to set up 

sensory circuits and how to include a pupil with high needs in an Islington sports 

day. 

• The SEND team regularly trains teachers in ways to support pupils. For example, 

how to develop an inclusive classroom environment, how to manage high 

emotional needs using the recognising, understanding, labelling, expressing and 

regulating emotions (RULER) method and the zones of regulation emotional 

literacy technique. As a result, teachers report that behaviour has improved. 

• In addition to careful teacher planning, disadvantaged pupils and pupils with 

additional needs keep up with their peers due to the wide-ranging additional 

provision targeted at them. This includes free music tuition, academic tutoring, 

family style dining, conversation practice and the Parent House. 

• Pupils are always supported to join in with their peers. For example, the choir 

includes five pupils with high-profile autistic and emotional health needs and ten 

pupils with lower-level cognition and speech and language needs. These pupils 
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participate alongside their peers, singing and responding to the teacher using call 

and response. Such strategies are embedded so that all pupils can access the 

choir. An additional adult sits at the back following a 'light touch' model so that 

pupils have the freedom to explore their musical talents. 

• Visiting reviewers were particularly impressed with how leaders sharply focus 

their monitoring on individual pupils with additional needs.  Leaders effectively 

make sure that no pupil slips through the net whatever their need, be it high 

needs, more able or disadvantaged. These meetings lead to direct actions that 

are repeatedly reviewed until they have the desired outcome, such as SEND 

interventions, emotional well-being check-ins or parental conversations.  

• Key targeted interventions, such as reading and Fresh Start Key Stage 2 phonics 

interventions, are timetabled at the end of the day so that pupils do not miss any 

learning. Pupil outcomes are high due to their active participation in these 

sessions. For example, a speech and language (SaLT) intervention engaged 

pupils and enabled them to learn positional language in context.  

• The Parent House helps parents to remove barriers to learning. This school 

provision offers sessions for parents to share experiences, to have training and to 

seek further support bespoke to their child’s needs. Recent examples include 

sleep training, anxiety workshops and referral support to Child and Adult Mental 

Health Support (CAMHs) services. 

 

4.2 Quality of provision and outcomes for disadvantaged pupils and 

pupils with additional needs - Even better if… 

No EBIs were identified. 

 

5. What additional support would the school like from the Challenge 
Partners network, either locally or nationally? 

The headteacher feels that the school currently has the support it needs via the Growing 

the Top programme and conference events. 
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This review will support the school’s continuing improvement. The main findings 

will be shared within the school’s hub in order that it can inform future activities. 

  

Schools can access the School Support Directory; the Challenge Partners online 

tool that enables schools to connect with other schools in your hub and across 

the national network of schools. 

 

Schools can also attend Sharing Leading Practice events where schools 

showcase excellent and/or innovative practice. Sharing Leading Practice events 

allow school leaders with specific improvement needs to visit a school or attend 

an online webinar hosted by a school, with outstanding provision in that area. 

 

Both the School Support Directory and the Shared Leading Practice events can be 

accessed via the Challenge Partners website. 

 


